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A project supported by the Council of Europe’s 
European Centre for Modern Languages since 2004 

•  FREPA 
     Framework of Reference for Pluralistic Approaches to 
     languages and cultures 
 
•  CARAP 
     Cadre de Référence pour les Approches Plurielles des    
     Langues et des Cultures  
 
•  REPA 
    Referenzrahmen für plurale Ansätze zu Sprachen und Kulturen 
 
•  ROPP 
    Referenčni okvir za pluralistične pristope k jezikom in kulturam 
 
 



 

  



http://carap.ecml.at (Liljana.Kac@zrss.si) 



All cultures and languages 

To take into account all the existing competences  
developed by the learners within and outside the 
educational system 
 
Ø  the language(s) of schooling 
Ø  regional, minority and migration languages  
Ø  modern and classic foreign languages  
 
•  in all subjects and at all levels   
 



 
 
 
The Council of Europe’s Platform of resources and 
references for plurilingual and intercultural education 
 
 



Framework of Reference for Pluralistic Approaches 
to languages and cultures: a set of tools    

 
1. FREPA – Competences and Resources (descriptors) 
 
2. FREPA – Tables across the curriculum  

3. FREPA – Online teaching materials  

4. FREPA – Teacher training 
 



A	
  brief	
  acFvity	
  	
  	
  
The	
  plurilingual	
  

mouse	
  	
  
	
  

(YOU are the 
learners!) 

Step 1 

Pair 
work! 

Viel 
Spaß! 

Enjoy it! 

 
Exploring pluralistic approaches 
through the analysis of an activity        



A	
  brief	
  acFvity	
  	
  	
  
The	
  plurilingual	
  

mouse	
  	
  

(YOU are the 
learners!) 

Step 1 

Have a look at 
the keys! 



 

… how did you proceed in order to  
understand the story? (pair work) 
  



Of course! You have tried to 
establish links between 

languages! 

Exactly! 
A brief activity  

The plurilingual 
mouse  

(YOU are the 
learners !) 

Step 1 



An example of 
teaching material – 

YOU are the learners! A	
  brief	
  acFvity	
  	
  	
  
The	
  plurilingual	
  

mouse	
  
YOU are the 

learners! 

What kind of 
knowledge / 

attitudes / skills  
can be developed 

by this activity?  

Think of it  
individually 

during 2 minutes.  
 

Write down your 
ideas. 

I think, with 
this kind of 

activities, my 
students 

would become 
aware that… 

Yes, and they 
would become 

able to … …  

We shouldn’t 
forget the 
attitudes !  



A link with the 
plurilingual and 

pluricultural 
competence 

Step 2 

Of course! You 
have tried to 
establish links 
between 
languages! 

We have seen that 
when confronted with a 
new language, we refer 
to the languages we 
already know… 



This conception relies on psycholinguistic 
research work done about language 
acquisition in the last decades  

(cf. Herdina & Jessner, 2002) 

Psycholinguists agree about the 
existence of  o n e  system 

 

… the views of psycholinguists may 
differ concerning the existence of 

“separate systems” within this global 
plurilingual competence. 



Link to the Common European Framework of 
Reference for Languages  

 
”… a given individual does not have a collection of  
distinct and separate competences to communicate  
depending on the languages he/she knows,  
but rather a plurilingual and pluricultural  
competence encompassing the full range of  
the languages available to him/her.” 
 
http://www.coe.int/t/dg4/linguistic/Source/Framework_en.pdf 

 
 



But the descriptors provided by the CEFR deal with abilities in 
ONE language, taken in isolation… 



Pluralistic 
approaches to 
languages and 

cultures 

Step 3 

If this competence is global… 

then language teaching 

should help students to build 

bridges between languages / 

cultures they know or learn. 



One can distinguish two kinds of teaching  
approaches : 
•  pluralistic approaches to languages and    
cultures, referring to didactic approaches             
which use teaching/learning activities          
involving several (i.e. more than one)            
varieties of languages or cultures; 
•  approaches which might be called           
“singular” in which the didactic approach            
takes account of only one language or a       
particular culture, and deals with it in isolation.  



A basic principle of any learning:  
Pluralistic approaches help learners to establish links  
with what they already know and can already can do. 
 
Thereby pluralistic approaches contribute to the  
teaching and learning of specific languages. 
 
They do by no means replace classes for French,  
Italian, German, English, etc.  
 
Investigating links between languages at appropriate  
phases and regularly. 
 
 
 
 



And also of course … the intercultural 
approach   

Four pluralistic approaches 

 Intercomprehension between related languages  

Integrated didactic approach 

Awakening to languages / Eveil aux langues 



 
 
 
Awakening to languages (Language awareness): 
 
 
Defined as an approach in which some of the learning  
activities are concerned with languages which the school  
does not intend to teach.  
 
 
Recognition of the languages “brought” into the school  
by allophonic children 
 
 



Red Riding Hood 

German, English, Breton, Chinese, 
Finnish, French, Hungarian,  

Icelandic, Italian, Polish, Portuguese, 
Russian. 



Little red Ridinghood 

Research task : Title in Chinese 

Identifying, locating,,selecting 
Find the 

word “red” 
Find the 

word “little” 



 
 
 
 

Integrated didactic approach to different 
languages studied: 
 
… directed towards helping learners to establish links  
between all languages studied within the school  
curriculum.  
 
 Based on a general principle underlying every learning  
process: relying on what is known to deal with what is  
less known.   
 
And: mutual support between languages going in both  
directions.  



An example: German after English (Deutsch ist easy!) 





 
 
 
 

Intercomprehension of related languages 
 
 
… when several languages of the same linguistic  
family (Romance, Germanic, Slavonic languages,  
etc.), are studied in parallel,  with a systematic focus  
on receptive skills. 
 
For languages related to the learner’s first language  
or the language of schooling / related to a language  
already learnt.  
 



28 

An example of intercomprehension between romance  
languages: Non perdere la bussola 



Global metalinguistic abilities 
Receptiveness towards diversity  

Communicative competence 

Number of L We can situate the 
three linguistic 
approaches between 
two poles, according 
to the number of 
languages they deal 
with… 



Global metalinguistic abilities 
Receptiveness towards diversity  

Communicative competence 

2, 3 … L 

Integrated didactic 
approach to languages 



Global metalinguistic abilities 
Receptiveness towards diversity  

Communicative competence 

3, 4, 5 … L Intercomprehension of 
related languages 



Global metalinguistic abilities 
Receptiveness towards diversity  

Communicative competence 

20, 30 … L 

Awakening to 
languages 



The FREPA - 
Competences 
and resources 

Step 4 

•  All pluralistic approaches have in  

common one characteristic:  

they include more than one language /  

culture during classroom activities. 

•  This kind of tasks lead students to  

develop knowledge, attitudes and  

skills which other approaches cannot  

lead them to develop (to the same 

degree). For instance:… 



Curiosity about a °multilingual / multicultural° 
environment 

Knows that one can have a °multiple / plural / 
composite° identity  

Can use knowledge and skills already mastered in 
one language in activities of °comprehension / 
production° in another language 

Positive acceptance °°of °linguistic / cultural° 
diversity / of others / of what is different°° 

Knows that each language has its own, partly 
specific, way of °perceiving / organising ° reality   

Can compare different cultural practices 



A 3.1 Curiosity about a °multilingual / multicultural° 
environment 

K 
14.3 

Knows that one can have a °multiple / plural / 
composite° identity  

S 5 Can use knowledge and skills already mastered in 
one language in activities of °comprehension / 
production° in another language 

A 4 Positive acceptance °°of °linguistic / cultural° 
diversity / of others / of what is different°° 

K 6.2 Knows that each language has its own, partly 
specific, way of °perceiving / organising ° reality   

S 3. 
10.4 

Can compare different cultural practices 

The Framework of Reference for Pluralistic Approaches  
to Languages and Cultures 



FREPA as an complement to current European 
language policy instruments 
 
•  specifying in detail and structuring the CEFR’s rationale  
  on plurilingual and intercultural competences  
 
•  a comprehensive list of descriptors operationalizing  
  plurilingual and intercultural competences in terms of  
  knowledge, attitudes and skills 

•  based on the analysis of around a hundred publications in  
  the field  
 









FREPA - Tables of descriptors across the curriculum 



Theoretical framework chosen by the 
FREPA authors: 

 
Competences... 

-  Are linked to situations, to socially relevant tasks; 
-  Are units of a certain complexity;  
 
-  Call upon a variety of  Resources which may be 

internal (knowledge, attitudes and skills) or 
external (dictionaries, other persons…) 



Knowledge 

Skills 

Attitudes 

Learning to learn: a transversal dimension 

Knows that one never completely knows a language / that 
there are always things one does not know / that there is 
always room for improvement                    
Knows that one can rely on the (structural / discursive / 
pragmatic) similarities between languages in order to 
learn languages 

Motivation for the observation and analysis of more or 
less unfamiliar °linguistic / cultural° phenomena 
Confidence in one’s capacities °of observation / of 
analysis° of little known or unknown languages 

Can identify languages on the basis of identification of 
linguistic forms 
Can gain from previously acquired knowledge about 
languages and cultures during learning 
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The FREPA-descriptors   
 
 

ü  to describe plurilingual and intercultural competences 

ü  to define learning objectives  

ü  to develop curricula within the field  

ü  to find teaching materials in the FREPA database 

ü  to design teaching materials 



All cultures and languages 

To take into account all the existing competences  
developed by the learners within and outside the  
educational system 
 
Ø  the language(s) of schooling 
Ø  regional, minority and migration languages  
Ø  modern and classic foreign languages  
 
•  in all subjects and at all levels   
 



dank u wel 
gmadlobT 

obrigado  
спасибо  

tanemirt  
Ευχαρισ

τώ 
enkosi   
kiitos  

misaotra  

 
”And linguicism is not an  
information question:  
once we know more,  
we act accordingly and  
the world is saved.  
Still information hopefully  
at least does not any harm.  
After you have read this book,  
dear reader, you at least  
cannot claim: ’I did not know’.“ 
Skutnabb-Kangas (2000: 30) 



Workshop 
 

The Framework of Reference for 
Pluralistic Approaches to Languages 

and Cultures (FREPA) 
 

Referenčni okvir za pluralistične 
pristope k jezikom in kulturam (ROPP) 

 



Discussion	
  on	
  current	
  pracFces	
  and	
  possibiliFes	
  of	
  
implementaFon	
  in	
  your	
  country 

How are pluralistic approaches to languages and 
cultures integrated in (tertiary) education in your 
country? How could they be integrated? 

-  Integrated didactic approach (languages that are 
part of the curriculum, e.g. German after English)  

-  Intercomprehension between related languages 
(receptive skills) 

-  Awakening to languages  

-  Intercultural approach 

 

-  
  



A	
  FREPA	
  acFvity	
  	
  	
  
	
  

(YOU are the 
learners!) 

Step 1 

Pair 
work! 

 
Exploring pluralistic approaches 
through the analysis of an activity        

Viel 
Spaß! 

Enjoy it! 



A	
  FREPA	
  acFvity	
  	
  	
  
	
  

(YOU are the 
learners!) 

Step 1 

Have a 
look at the 

keys! 



An example of 
teaching material – 

YOU are the learners! What kind of 
knowledge/ 

attitudes/skills  
can be 

developed by 
the activity?  

	
  
Have	
  a	
  look	
  at	
  	
  
the	
  FREPA	
  
descriptors!	
  
	
  

Group 
work! 

Group 1:  
Knowledge 

Group 2: 
Attitudes 

Group 3: 
Skills 



DELA-NOBA  Presentation*!
!
Which!languages!have!you!been!into!contact!with!during!your!life?!!
Make!a!list!beside!the!figure!
Give!each!language!a!colour!!
Draw!the!languages!inside!the!figure!by!using!the!colours!!
!!
!!
Name:!
Country:!
!!
!!
!!
!!
!!

!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!
!

!!



Language autobiographie 



Language autobiographie 



Descriptors, e.g.  



Curiosity about a °multilingual / multicultural° 
environment 

Knows that one can have a °multiple / plural / 
composite° identity  

Can use knowledge and skills already mastered in 
one language in activities of °comprehension / 
production° in another language 

Positive acceptance °°of °linguistic / cultural° 
diversity / of others / of what is different°° 

Knows that each language has its own, partly 
specific, way of °perceiving / organising ° reality   

Can compare different cultural practices 

How could the FREPA descriptors be used in (tertiary) 
education in your country?   



Liljana Kač, Liljana.Kac@zrss.si  


