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	The gap between reality 
and the wishes of the Council of Europe.
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As the following extracts from the FREPA Framework will show, we maintain that pluralistic approaches and FREPA can help to reduce the disparity between reality and the wishes of the Council of Europe.  What do you think?    
Read the extracts below and summarise your opinion about the statement above in not more than ten lines.
Here again, working collaboratively within a group would be very beneficial. 
Extracts from the FREPA Framework, pp. 6-8
1.2. Pluralistic approaches and the development of “plurilingual and pluricultural competence”

The second medium term project of the ECML, of which the ALC project is a part proposed to make a contribution to “a major paradigmatic change” to embody “the development of a global view of language education which would include the teaching and learning of ALL languages, in order to profit from their potential for synergy”
. 

This global view of learning and teaching of language and culture is a crucial contribution to the establishment of Plurilingualism, the Council of Europe’s response to the challenges of coping with linguistic diversity and achieving social cohesion. 

What is at stake is the abandoning of a “compartmentalised” view of an individual’s linguistic and cultural competence(s), an abandon which is a logical consequence of the way in which “plurilingual and pluricultural competence” is represented by the Common European Framework of Reference: this competence is not “a collection of distinct and separate competences” but in a “a plurilingual and pluricultural competence encompassing the full range of the languages available to him/her” (p. 129).

This is expressed in the Guide for the Development of Language Education Policies in Europe (p. 67): “Managing the repertoire [which corresponds to plurilingual competence] means that the varieties of which it is composed are not dealt with in isolation; instead, although distinct from each other, they are treated as a single competence available to the social agent concerned”.

One cannot emphasise too strongly that pluralistic approaches, as they are defined above, have a key role to play in the construction of plurilingual and pluricultural competence of each one of us. For how in the world could one ensure that the “varieties” would not be “approached in isolation” if one were to limit oneself to “singular” approaches?

In other words, we think that if plurilingual competence is really to be as it is described in Council of Europe instruments, and if we want genuinely to make meaningful the principle of synergy it recommends, in order to help learners to construct and continuously to broaden and deepen their own plurilingual competence, it is essential to guide the learners to develop for themselves a battery of knowledge (savoirs), skills (savoir-faire) and attitudes (savoir-être):

· about linguistic and cultural facts in general (a battery in the category of “trans”: e.g. “trans-linguistic”, “trans-cultural”);

· enabling learners to have easier access to a specific language or culture by using aptitudes acquired in relation to / in another language or culture (or certain aspects of them) – (battery in the category “inter”: e.g. “inter-linguistic”, “inter-cultural”).

Knowledge, skills and attitudes of this nature can, quite clearly, only be developed when the language classroom is a space where several languages and several cultures – and the relationships among them – are encountered and explored. That is to say, in a context of pluralistic approaches to languages and cultures.

1.3. Pluralistic approaches and educational goals

Plurilingual education, as it is advocated in the Guide for the Development of Language Policies in Europe is inconceivable without recourse to pluralistic approaches. If links between languages are not established any attempt to increase the number of languages learnt by the individual learner in formal schooling will run up against limitations in terms both of learning capacity and space in the curriculum – limitations which can be attenuated by the synergies which pluralistic approaches make possible. If the approach is not pluralistic there is a reduction in the diversity of languages offered and taught in schools, and a concomitant reduction in the school’s ability to equip learners with the diversified linguistic and cultural competences (and the ability to broaden these); all of us need these competences to live, work and take part in cultural and democratic life in a world in which encounters with linguistic and cultural diversity form more and more part of everyday life for an increasing number of individuals. 

If the languages are not linked, then whole swathes of the previous language experience are left in neglect, unused and, for some languages, unvalued. 

When we use the last expression – unvalued – we meet a second feature of the goals of pluralistic approaches, which we had not initially encountered in the somewhat technical view we had of our first statement of the problem (pluralistic approaches and plurilingual and pluricultural competences): pluralistic approaches, through the way they place the learner in contact with linguistic and cultural diversity, are a key instrument for creating what the Guide for the Development of Language Policies in Europe calls “plurilingual education” (p. 39). It is this plurilingual education – related explicitly to “education for democratic citizenship” (p. 45) - which the Guide advocates - “to organise educational activities as part of language teaching and beyond which lead to equal dignity being accorded to all the linguistic varieties in individual and group repertoires, whatever their status in the community.” (p. 30).

The importance which pluralistic approaches place on this perspective (though with different degrees of focus according to the approaches) appears clearly in all the lists in the reference framework we have produced, especially in the section on Attitudes, where it will be seen that “positive acceptance of linguistic / cultural diversity” which is based, certainly, on “readiness to suspend…one’s prejudices”, but does not exclude a “critical questioning [...] with regard to language / culture in general” (p. Error! Bookmark not defined.).

Remember!!! You must express in not more than 10 lines whether it is legitimate to affirm that pluralistic approaches and FREPA can help to reduce the gap between reality and the wishes of the Council of Europe. 
� 	Cf. the text of the Call for Proposals of the second medium-term programme.
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