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Four	  pluralis;c	  approaches	  

1.  The	  intercultural	  approach	  	  
2.  Integrated	  didac;c	  approach	  
3.  Intercomprehension	  between	  related	  

languages	  

4.  Language	  awareness/Eveil	  aux	  langues	  



DELA-‐NOBA’s	  general	  objec;ves	  	  

•  to	  examine	  how	  plurilingual	  language	  awareness	  
educa;on	  can	  be	  integrated	  and	  further	  
developed	  in	  the	  Nordic/Bal;c	  context	  	  

•  to	  examine	  the	  impact	  of	  plurilingual	  language	  
awareness	  educa;on	  on	  learners’	  and	  parents’	  
aStudes	  towards	  language	  diversity	  and	  
language	  learning	  	  

•  to	  contribute	  to	  the	  societal	  discussions	  on	  
language	  diversity	  and	  language	  learning	  in	  the	  
Nordic/Bal;c	  countries.	  



	  
Developing	  the	  Language	  Awareness	  	  
Approach	  in	  the	  Nordic	  and	  Bal;c	  	  
countries	  (DELA-‐NOBA)	  
	  
	  
	  
•  08/2013	  –	  07/2016	  	  
•  21	  partners	  from	  seven	  Nordic/Bal;c	  countries	  
(Denmark,	  Estonia,	  Finland,	  Iceland,	  Latvia,	  Lithuania,	  
Sweden	  +	  Norway)	  	  

•  Partnerships	  between	  seven	  pilot	  schools	  (primary	  and	  
secondary)	  and	  ins;tu;ons	  of	  higher	  educa;on	  

•  h\p://www.ruc.dk/ins;tu\er/cuid/forskning/
forskningsprojekter/dela-‐noba/	  



DELA-‐NOBA’s	  ;me	  schedule	  
PHASE	  1:	  	  08/2013-‐07/2014	  
Integra;ng	  exis;ng	  teaching	  materials	  in	  a	  Nordic/Bal;c	  context	  	  
	  
PHASE	  2:	  08/2014-‐07/2015	  
Designing	  teaching	  materials	  for	  the	  Nordic/Bal;c	  context	  	  
	  
PHASE	  3:	  08/2015-‐07/2016	  
Collec;ng	  and	  distribu;ng	  results	  and	  experiences	  
-‐	  Final	  conference	  in	  Denmark	  (+	  FREPA	  TaC)	  
-‐	  Special	  issue	  of	  the	  Interna'onal	  Journal	  of	  Educa'on	  for	  	  
Diversi'es	  	  
	  
	  



DELA-‐NOBA’s	  	  
organisa;on	  and	  objec;ves	  in	  Finland	  	  

•  Heidi	  Layne,	  Fred	  Dervin,	  University	  of	  Helsinki	  
•  Inka	  Pisto,	  masterstudent	  
•  Eija	  Suomela-‐Salmi,	  University	  of	  Turku	  	  	  
•  Satu	  Kois;nen,	  Vähä-‐Heikkilä,	  Turku	  	  	  
	  
The	  Language	  Awareness/Eveil	  aux	  langues	  approach	  in	  
the	  Finnish	  context:	  	  
-‐  from	  a	  language	  policy	  perspec;ve	  
-‐  from	  an	  implementa;on	  perspec;ve	  	  
	  	  



Phase	  1	  	  
Integra;ng	  exis;ng	  teaching	  materials	  in	  a	  

Nordic/Bal;c	  context	  	  
	  
	  

	  
	  
1.	  Language	  autobiography	  

2.	  Lists	  of	  language	  awareness	  teaching	  ac;vi;es	  
(Primary	  1,	  Primary	  2,	  Secondary	  1)	  

3.	  Three	  teaching	  ac;vi;es/teacher	  	  



The	  language	  autobiography	  

h\p://www.pluri-‐la.eu/	  	  

Which	  languages	  	  
have	  you	  been	  into	  
contact	  with	  during	  

your	  life?	  	  

Knowledge?	  
AStudes?	  
Skills?	  

	  



Language	  autobiographie,	  grade	  6	  



Language	  autobiographie,	  grade	  6	  



Language	  autobiography	  -‐	  Finland	  	  



The	  language	  flower	  –	  grade	  2	  and	  3	  	  



The	  language	  flower	  –	  grade	  2	  and	  3	  	  



	  	  	  	  	  	  	  	  	  …	  

Language	  autobiographie,	  grade	  6	  



Language	  autobiographie,	  grade	  6	  



Language	  autobiographie,	  grade	  6	  



Year	  2:	  Language	  autobiography	  	  

	  
•  Document	  your	  encounters	  with	  languages	  
(media,	  streets,	  school,…)!	  

•  What	  languages	  would	  you	  like	  to	  learn?	  
	  



Teaching	  material	  lists:	  
Primary	  1,	  Primary	  2,	  Secondary	  1	  

h\p://www.ruc.dk/ins;tu\er/cuid/forskning/forskningsprojekter/dela-‐noba/	  
	  



Thema;c	  structure	  
	  
1.  Links	  between	  languages	  and	  cultures	  
2.  History	  and	  evolu;on	  of	  languages	  
3.  Spoken	  and	  wri\en	  language	  
4.  Verbal	  and	  non-‐verbal	  communcia;on	  	  	  
5.  Wri;ng	  systems,	  alphabets	  	  
6.  Regulari;es	  in	  the	  language	  	  
7.  Loans	  and	  neologisms	  	  
8.  Phonological	  systems	  
9.  Languages	  in	  the	  environment	  
10.  Pluri-‐/mul;lingualism,	  language	  varia;on	  
11.  The	  status	  of	  languages	  	  
12.  Language	  learning	  	  



Three	  teaching	  ac;vi;es	  /	  teacher	  

•  Evalua;ons	  by	  students	  and	  teachers	  
•  Nine	  ac;vi;es	  selected	  and	  translated	  into	  the	  
	  	  	  	  Nordic/Bal;c	  languages	  (FREPA	  database)	  



The	  teaching	  ac;vi;es	  	  
in	  the	  Finnish	  context	  

•  Language	  autobiographies	  
	  
•  Hyvää	  päivää	  

•  Working	  with	  fairy	  tails	  
	  



Examples	  –	  Finland	  



Examples	  –	  Finland	  



Examples	  –	  Finland	  



What	  did	  you	  like	  about	  the	  ac;vity?	  
(grade	  2	  and	  3)	  



What	  did	  you	  like	  about	  the	  ac;vity?	  
(grade	  2	  and	  3)	  



Criteria	  for	  the	  selec;on	  
1.	  Common	  criteria	  for	  good	  teaching	  materials:	  	  
learner-‐centered,	  ac;on-‐oriented,	  crea;ve...	  

2.	  Criteria	  for	  the	  language	  awareness	  approach:	  	  	  
-‐  Materials	  that	  integrate	  language	  diversity	  
(migrant	  languages,	  regional	  languages,	  foreign	  
languages...)	  

-‐  Materials	  that	  develop	  the	  students'	  knowledge,	  
aStudes	  and	  skills	  	  

-‐  Materials	  that	  avoid	  generaliza;ons/stereotypes	  



The	  selected	  ac;vi;es,	  e.g.	  
Grade	  1-‐3,	  e.g.	  Frère	  Jacques:	  
h\p://www.ncca.ie/uploadedfiles/publica;ons/
intercultural.pdf	  
	  
Grade	  4-‐6,	  e.g.	  Cooking	  detec;ve:	  
h\p://jaling.ecml.at/pdfdocs/suppots/slovenia/
cooking_detec;ve.pdf	  
	  
Grade	  7-‐9,	  e.g.	  Science	  and	  scien;st:	  
h\p://conbat.ecml.at/TrainingKit/Didac;cUnits/Scien;sts/
tabid/2671/language/en-‐GB/Default.aspx	  	  	  



The	  Conbat+	  project	  

	  
	  
	  
	  
	  
	  
h\p://conbat.ecml.at/Didac;cUnits/tabid/2670/
language/en-‐GB/Default.aspx	  

	   	   	   	  	  



Year	  2:	  Designing	  teaching	  materials	  
for	  the	  Nordic/Bal;c	  context	  

	  
1.	  Common	  criteria	  for	  good	  teaching	  materials:	  	  
learner-‐centered,	  ac;on-‐oriented,	  crea;ve...	  

2.	  Criteria	  for	  the	  language	  awareness	  approach:	  	  	  
-‐  Materials	  that	  integrate	  Nordic	  and	  Bal;c	  languages	  
and	  other	  languages	  that	  are	  relevant	  for	  our	  context	  
(migrant	  languages,	  regional	  languages,	  foreign	  
languages...)	  

-‐  Materials	  that	  develop	  the	  students'	  knowledge,	  
aStudes	  and	  skills	  	  

-‐  Materials	  that	  avoid	  generaliza;ons/stereotypes	  



Two	  recently	  developed	  ac;vi;es	  

Class:	   	  1-‐3	  (4-‐6)	  	  
Age:	   	   	  6-‐8	  (9-‐12)	  	  
Dura;on:	   	  From	  4	  to	  …	  	  

•  Micro	  Republics	  (Uzupio	  in	  Lithuania)	  
	  
•  Cartoons	  Strips	  
	  
The	  learning	  objec;ves	  will	  be	  more	  clearly	  defined	  
based	  on	  the	  FREPA	  descriptors	  	  (FREPA	  database)	  



Discussion:	  Micro	  Republics	  	  

1.	  Common	  criteria	  for	  good	  teaching	  materials:	  	  
learner-‐centered,	  ac;on-‐oriented,	  crea;ve…	  
	  
2.	  Criteria	  for	  the	  language	  awareness	  approach	  	  	  	  
-‐  Materials	  that	  integrate	  Nordic	  and	  Bal;c	  languages	  and	  

other	  languages	  that	  are	  relevant	  for	  our	  context	  (migrant	  
languages,	  regional	  languages,	  foreign	  languages...)	  

-‐  Materials	  that	  develop	  the	  students'	  knowledge,	  aStudes	  
and	  skills	  	  

-‐  Materials	  that	  avoid	  generaliza;ons/stereotypes	  



Surveys	  (based	  on	  EVLANG	  and	  JaLing)	  

Teachers	  
-‐  Pre-‐experience	  survey	  
-‐  Post-‐experience	  survey	  

	  Parents	  
-‐  Pre-‐experience	  survey	  
-‐  Post-‐experience	  survey	  

Teaching	  ac;vi;es’	  evalua;ons	  
-‐  Students	  
-‐  Teachers	  



What	  did	  you	  like	  about	  the	  ac;vity?	  
(grade	  2	  and	  3)	  



The	  Parents	  
Denmark	  (Children	  in	  two	  Grade	  2	  and	  one	  Grade	  6	  classes,	  
ages	  8	  yrs.	  and	  12	  yrs.	  –	  The	  Interna;onal	  Profile	  School	  in	  
Copenhagen)	  
Preexperience:	  n=44	  	  
Postexperience:	  n=41	  
	  
Finland	  (Children	  in	  one	  Grade	  6	  class,	  ages	  12	  yrs.)	  
Preexperience:	  n=18	  	  
Postexperience:	  will	  be	  collected	  in	  the	  spring	  2015	  
	  
Iceland	  (Children	  in	  three	  Grade	  5	  classes,	  ages	  10-‐11	  yrs.)	  
Preexperience:	  n=33	  	  
Postexperience:	  n=30	  
	  
	  	  



Background	  informa;on	  -‐	  Iceland	  

Most	  commonly	  known	  languages	  –	  parents:	  
	  	  	  	  Icelandic,	  English,	  Danish	  	  
Languages	  most	  commonly	  spoken	  in	  the	  home:	  
	  	  	  	  Icelandic	  
Most	  common	  languages	  spoken	  by	  children:	  
	  	  	  	  Icelandic,	  but	  some	  children	  also	  speak	  Polish,	  
	  	  	  	  English,	  Lithuanian,	  Norwegian,	  Danish,	  
	  	  	  	  Spanish	  or	  Serbian	  



Background	  informa;on	  -‐	  Denmark	  

Most	  commonly	  known	  languages	  –	  parents:	  
	  	  	  	  Danish,	  English,	  Norwegian,	  German,	  Swedish	  
Languages	  most	  commonly	  spoken	  in	  the	  home:	  
	  	  	  	  Danish	  
Most	  common	  languages	  spoken	  by	  children:	  
	  	  	  	  Danish,	  English	  (37%),	  German	  (8,7%)	  –	  some	  	  
	  	  	  	  children	  also	  speak	  Estonian,	  Faroese,	  French,	  	  
	  	  	  	  Latvian,	  Sami,	  Turkish	  	  



Background	  informa;on	  -‐	  Finland	  

Most	  commonly	  known	  languages	  –	  parents:	  
	  	  	  	  Finnish,	  English,	  English,	  German,	  Swedish,	  	  	  	  	  
	  	  	  	  Italian,	  Spanish	  
Languages	  spoken	  at	  home:	  
	  	  	  	  Finnish,	  Swedish,	  French,	  Lingala	  and	  English	  
Most	  common	  languages	  spoken	  by	  children:	  
	  	  	  	  Finnish,	  Swedish,	  English,	  French	  and	  Spanish	  



Languages	  children	  learn	  at	  school	  
	  
Iceland:	  	  

	  Icelandic	  (Grade	  1)	  –	  100%	  
	  English	  (Grade	  4)	  –	  100%	  	  	  	  	   	  	  
	  Danish	  (Grade	  7)	  –	  0%	  

	  	  	  	  	  
Denmark:	  	  

	  Danish	  and	  English	  (Grade	  1)	  –	  100%	  	  	  
	  French	  (Grade	  5)	  –	  48% 	  	  
	  German	  (Grade	  5)	  –	  57%	  	  	  	  

	  
	  



Languages	  children	  learn	  at	  school	  

Finland:	  	  
	  Finnish	  (Grade	  1)	  –	  73%	  
	  French	  (Grade	  1)	  –	  100%	  
	  English	  (Grade	  3/4)	  –	  100%	  	  	  	   	  	  
	  Spanish	  (Grade	  3/4)	  –	  6%	  
	  Swedish	  (Grade	  3/4)	  –	  11%	  

	  	  	  
	  



Language	  teaching	  preferences	  
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Language	  teaching	  preferences:	  Finland	  
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Parents’	  views	  –	  pre-‐experience	  

Parents	  in	  Denmark,	  Iceland	  and	  Finland	  
overwhelmingly	  agree	  that:	  
•  it	  is	  important	  for	  children	  to	  be	  introduced	  to	  
different	  languages	  at	  school	  (I:	  100%,	  DK:	  95%,	  
FIN:	  94%)	  

•  it	  is	  important	  to	  know	  a	  variety	  of	  languages	  	  	  	  	  
(I:	  100%,	  DK:	  95%,	  FIN:	  94%	  )	  	  

•  knowing	  other	  languages	  helps	  you	  to	  learn	  new	  
ones	  (I:	  97%,	  DK:	  98%,	  FIN:	  100%)	  



Children’s	  interests	  

Children	  are	  interested	  in	  learning	  about	  new	  
languages	  and	  cultures	  
	  
Children	  have	  asked	  ques;ons	  about:	  
languages	  and	  cultures	  in	  other	  countries	  –	  I:	  73%,	  D:	  89%,	  FIN:	  78%	  	  	  	  	  	  	  	  	  	  	  	  	  	  
language	  and	  languages	  in	  general	  –	  I:	  70%,	  D:	  68%,	  FIN:90%	  	  
the	  language(s)	  used	  at	  home	  –	  I:	  53%,	  D:	  82%,	  FIN:	  73%	  
the	  origins	  of	  the	  family	  (country,	  region,	  city)	  –	  I:	  60%,	  DK:	  84%,	  FIN:73%	  
the	  language(s)	  used	  in	  the	  family	  (with	  rela;ves)	  –	  I:	  34%,	  DK:	  71%,	  FIN:	  45%	  	  	  	  	  	  



Parents’	  views	  –	  post-‐experience	  

Children	  have	  asked	  ques;ons	  about:	  
	  
languages	  and	  cultures	  in	  other	  countries	  –	  I:	  83%,	  DK:	  51%	  	  
language	  and	  languages	  in	  general	  –	  I:	  80%,	  DK:	  42%	  
the	  language(s)	  used	  at	  home	  –	  I:	  63%,	  DK:	  65%	  
the	  origins	  of	  the	  family	  (country,	  region,	  city)	  –	  I:	  13%,	  DK:	  67%	  
the	  language(s)	  used	  in	  the	  family	  (with	  rela;ves)	  –	  I:	  70%,	  DK:	  65%	  
	  	  	  	  	   	  	  



Parents’	  views	  –	  post-‐experience	  
Parents	  overwhelmingly	  agree	  that	  doing	  language	  
awareness	  ac;vi;es	  at	  school	  are	  important	  
because	  they	  contribute	  to	  children’s:	  

•  knowledge	  about	  languages	  and	  cultures	  (I:	  100%,	  
DK:	  88%)	  

•  posi;ve	  aStudes	  towards	  languages	  and	  cultures	  	  	  	  
(I:	  100%,	  DK:	  88%)	  

•  abili;es	  to	  talk	  about	  languages,	  to	  analyse	  
languages,	  to	  compare	  languages	  (I:	  100%,	  DK:	  86%)	  

	  

	  



Teachers’	  beliefs	  –	  Iceland	  	  



Teachers’	  beliefs	  –	  Denmark	  	  



Conclusion	  

•  Parents	  and	  teachers	  have	  a	  very	  posi;ve	  
aStude	  towards	  plurilingual	  LA	  ac;vi;es	  in	  
schools	  

•  Plurilingual	  teaching	  ac;vi;es	  contribute	  to	  
students’	  reflec;on	  on	  languages	  and	  cultures	  

•  The	  recogni;on	  of	  minority	  languages	  and	  the	  
integra;on	  of	  plurilingual	  teaching	  ac;vi;es	  in	  
other	  areas	  of	  the	  curriculum	  are	  areas	  that	  need	  
emphasis	  

•  Strong	  need	  for	  qualita;ve	  data	  
	  



Conclusions	  –	  Finland	  

•  Parents	  think	  that	  languages	  are	  important	  in	  
today’s	  society,	  and	  that	  it	  is	  important	  that	  
languages	  are	  introduces	  and	  taught	  at	  school	  

•  Pohdi7avaksi/	  for	  future	  consideraBons:	  	  
-‐  Role	  of	  minority	  languages	  in	  Finnish	  society	  –	  what	  
are	  they,	  are	  they	  important?	  

-‐  Does	  the	  school	  ma\er?	  Are	  the	  children	  geSng	  
equal	  opportuni;es	  considering	  language	  teaching/
opportuni;es	  to	  get	  familiar	  with	  languages?	  	  



Further	  ques;ons	  or	  comments?	  
	  
	  

pdh@ruc.dk	  
heidi.layne@helsinki.fi	  

	  
	  

h\p://www.ruc.dk/ins;tu\er/cuid/forskning/
forskningsprojekter/dela-‐noba/	  

	  



Language	  awareness	  at	  different	  levels	  

From	  an	  epilinguis;c	  knowledge	  towards	  a	  
metalinguis;c	  knowledge:	  	  
	  
•  The	  metalinguis;c	  level	  
•  The	  metatextual	  level	  
•  The	  metadiscursive	  elevel	  
•  The	  metapragma;c	  level	  	  


